Univcrsitg of the CUmbcrlancls
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Welcome to the first edition of the University of the Cumberlands Assessment Handbook. This handbool
is intended to serve as a reference to faculty, staff and administrators as they develop and implement
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Universitg of the Cumberands Mission and (Goals

Mission Statement

Thc umvcrsitg of the Cumber!anc{s has his’corica”g served students Primarilg, but not exclusiveb, from the beautiful
mountain regjions of Kentuci(y, T ennessee, West \/irginia, \/irginia, Georgia, North Caro]ina, Soutl’l Caro!ina, Ol’vic
and Alabama which have tra&itiona”g been described as Appalaclﬁia. The Universitg’s impact can be seenin the

achievements of its graduates who have assumed roles of 1caclcrs}1ip inthis region and throughout the nation.

While located in the resort like area of Appa]achia, with emphasis Primari]g on serving the beautiful mountain area, the

university now reaches into every state and around the world througlﬂ its student bod9 and alumni.

Tl’lé Universit9 of the Cumbcr!ands continues to offer promising students of all backgrounds a broad based liberal ar
program enriched with Christian values. T he Univcrsitg strives for excellence in all of its endeavors and expects from
students a similar dedication to this Pursuit ]ts commitment to a strong academic program isjoinecl with a commitment to

a strong work ethic. T he Universitg encourages students to think critica”g and Creatively so that t}wcg may better

prepare themselves forlives of rcsponsib!c service and leadcrship.

Goa]s

i Strcngthcn the Universitg’s academic programs

2. Strengthen the co-curricular facilities and programs necessary to support the needs and exPectations of a

diverse campus community
3. Maintain, improve, and develoP the facilities and equipment required to support the programs of the (niversity
4. [oster high morale and well-being among the campus community
5. Promote, nurture, and reward outstanding service by administrative and support staff
6. Strengthen the public image of the (Jniversity
7. Develop and implement a long-range technology plan

8. Augment and strcng’chcn the fiscal and material resources available to support the mission of the (/lm'versity



Mission and (Goals for Assessment
At Univcrsitg of the CUmbcr‘lands

Mission
The mission of the office of assessment is to coordinate institutional assessment activities, to consult

with dePartments in deve]oPing and implementing assessment P]ans and Proceclures) and to analgze

institutional data.

Goals

Coordinate institutional assessment activities, including data co”ection, analgsis, and rcPorting.
Consu]t with departments in the development and imPlementation of their assessment Plans.
Document assessment processes and serve as a clearinghouse for assessment information.
Work with assessment committee to assess genera] education Icaming outcomes

Stag current on research literature and accepted Practice in the areas of assessment.

Share information about assessment research and assessment activities conducted at other

CO”CgCS.



Universit3~Widc Assessment Flan

Academic programs have devclopc& /Durposc §tatcmcnt5, /Drogram Goa/s, Frogram Compon@nts,
and intended student Lcarn/}zg Oui'comcs that support the /nst/tut/ona/Goa/s based on the
Mission Statcmcnt. Each academic program has identified Course DescnPi’/ons and Course
Oéjcctfvcs to coordinate with the intended student Lcaming QOlutcomes and had &cve!oped the
curricula to Provicle Degrec K@qu[remcnts that Permit the program to achieve its purpose.
Academic programs then ic{enthcg Assessmcnt M@t/n)c/s (e.g‘, Course~Emb@c/a/ch55@55/77@/71‘
Methods)that can demonstrate the attainment of intended student Lcam/hg QOlutcomes. | he
gacu}tg of each program has determined aPProPriate Assessment (_riteria to demonstrate the
program has achieved the [_earn/}“{g Outcomcs. At the end of the academic year, the K@su/ts are
tabulated and studied and Faculty make or recommend changes. Thc program Facu!tg implcment
Actions | akenand forward Kecommendationsto the clcpartmcnt chair. T he depar’tment chair may
institute Actions Taécn or forward chommenc/at/ons to the Vice Fresident for Acaclemic A]Cxcairs.
The Vice President oversees the routing of these Kecommendations through, as appropriatc, the
(General [T ducation | ask [Torce, the T eacher [T ducation and Admissions (_ommittee, the
Catalog and Curricu]um Commit’cee, and the Graduate Committee. At any stage cluring the
process, clePcncling upon the type of recommenclation, the Vice Fresident or a committee can
initiate Actions | aken, which feed into Annua/Budg@tIﬁgand directlg back into the program or
can make recommendations that can either be to other administrative or academic support units or
feed into the strategic Plarming process. Actions Taéen that necessitate sPecial Funcling are
included in the dcpartmcnta] budgst for the next academic year. Needs that necessitate major
exPen&itures in facilities or cquipment are forwarded on to the Strategic Flanning Commi’ctee for
Possible inclusion in the §tratcg/c [Flan.

Asscssment of academic programs also includes the assessment of the Gcnera! E_ducation
curriculum. Depar’cments work togethcr in cleveloPing Lcarn[ng Outcomcs, assessing the outcomes,
and creating strategjes for imProvemcnt. Actions Ta,écn and Kecommena/aﬁons flow through the

same process as detailed above and have the same impact on budgeting.

Administrative and academic support units have also devclopecl Fur/oose 51’3[’@/77@/7!’5 and
O[ject/vcs that support the /nst/tutfona/éoa/s based on the Univcrsitg’s Mission Statcmcnt.

T he administrative and academic support units have identified aPProPriate Assessment Methods
and Assessment Cr/ter/}a for measuring their success at attaining their Oéjcct/ves. A]Cter
conclucting aPProPriate assessment activities, each unit itemizes and analgzes the Kcsu/ts and
documents the use of the Kesults bg writingAct/ons 7 aken and Kecommendations. Actions

[ akeninclude items handled at the unit level. Kecommendations are forwarded up the administrative
chain of command to the aPProPriate Vice Fresic{ent or [ xecutive Director to facilitate both annual
and strategic Planning. The aPProPriate Vice Fresident or | xecutive Director initiates Actions



7 akenorforwards Kecommendations to other administrative or academic support units. Aiong
cach stage of the process, Actions Taéen feeds into Annua/Budgetlhgand Kecommendations
may feed into the strategic Planning process.

Annual Planning strategies are based on assessment and immeciiate]g feed back into the programs
and units. Ttie Strategic F]anning Committee receives all strategic Planning recommendations and
&eveiops 5trafeg/t Hann/hg (Goals and §trateg/es for accompiishing the goals. The Presicient’s
(abinet compietes 5trafegfc Budget/ngthat Permits accompiisiﬂment of the 5f/‘af@5f65 at the
program or unit ieveiJ thus comPieting the strategic feedback iooP. ln addition, the Strategic
Fianning (ommittee monitors the direction of the Universitg and reflects on the appiicabiiitg of the
Mission Statement and the /nstitutional (5oals. | he current Strategic Flan, entitled Jn Fursuit of
‘//ﬂ‘aAbunalant/br and aPProveci i)g the Boarci of Trustees in APri] 2004, reflects the dePtti and
breadth of Planning at Universitg of the Cumberlands. T his Pian was based upon an exhaustive
review of the institution’s facilities, programs, and past Pencormance. [t was cieveioped with inPut from
all elements of the campus community. ]n its final format- with its cietaii, its identification of
resPonsible Partied for various strategies and its timeline for imPiementation~ this document
illustrates a major cievelopment of Pianning and assessment processes at the Universit9 of the

Cumberlancis over the Past decade.

|nstitutional Research assists with the identification of aPProPriate assessment methods and
anaiyses and Per‘torms necessary DataAna/ys/’s. Ttie Assessment Committee assesses and, as
necessary, modifies the process. Ti"l@ Director of Assessment serves as the rePorting auttioritﬂ.
Atter co”ating all Annua/AssessmentKepor‘ts, the Assessment Committee forwards the rePorts

and its summaries to the Vice Fresicients and [~ xecutive Directors for their review and analgsis.

or further detail regarciing University of the Cumberlands’ assessment Plan and the exPected
outcomes for each ciepar‘tment and unit, see 4 Compre/mns/ve [lan [orAssess/ng ] he
/nst/fut/bna/E#ectfveness O[Cumber/ana/ Co//ege, as well as the Assessment Summaries for
2007~-2008 and 2008-2009 Prepared i)g the Assessment Committee.

Universitg of the Cumberlands continues to imProve its assessment program. |n the sPring of 2005
the Universitg deve]opeci a more comPretiensive assessment calendar to schedule all assessment
activities, reports, and evaluations of University programs and units. Ttiis calendaris included in the
Compre/)ens/veAssessment/o/an. During the summer of 2005 the Universitg also empioged a
Director of Assessment to work with the Assessment Committee in coordinating the Pianning,
administering, reporting, and evaluating of all assessment instruments and ensuring the use of

assessment results in imProving Universitﬁ programs.



lmProvcmcnt E)ascd On Assessment

PBoth academic departmcnts and non-academic units Provi&e assessment results and strategies for

improvement. T his section first reviews cxamples of cl'\angcs in programs or in Purchasing cquipment bg

academic c{epartments, then non-academic units, then Gcncral [” ducation as noted in the 2007-2008

/4 ssessment 5ummarﬂ.

Art-|n Summer 2007, the art Facultg revised the art majorJ reducing the
total number of hours. Char\ges were accepted bg the TEAC
Commit’cee and the Catalog Commit’cee in the fall of 2007.

Business Administration - B.5. in Management |nformation Sgstems
was introduced in [Tall 2007.

Chcmistrg — |ncreased cmphasis on computer software in chcmistrg

aPP]ications. Furchasing anew ]R spcctromcter in the fall 08 semester.

Communication Arts- Jn Fall 2007, a minor in Journa]ism was added to
the depar‘tment inc]ucling courses in Frint and \/\/eb Jouma]ism, Media
|_aw, Communication Graphics) and Joumalism Fracticum.

[~ ducation- Fiel& hours in capstone courses EDUC 432, T 1L ITM

430, and ELMS 430 were reclcsignecl to more intentiona“g focus on

speciai needs students.

Gracluatc Educati011 - A” gracluatc programs were rewritten to
imProve their imPact on F~Z learnirxg. Additional clegree oxcxcerirxgs were

written incluc!ing M.A.in Sclﬂool Counscling, Eds in Administration
and Supcrvision, EdS Jn Special E_ducation, E_dS in Rcading and
Writingj ELS in ]ns’cruction and Curriculum, and an Ech program in
Ac{ministration. TI’IC depar‘tment dévciopcc{ online courses so that most
of the graduatc programs are now offered online. T he (Graduate
Admissions Office was established with 3 full-time staff members for

admissions, initial enrollment, and initial advising.

ESS ~ E55 251, Care & Frevention of Ath]etic ]rjuries was added

to classes under clinical ex[:)erience‘ C]inica! Experience will be added in

FOS 1%1,4%5,4%7, 251 in 2008-2009.

Mathematics -~ Microteadﬁiﬂg E_xPcrience was added.



Modern Foreign Languages - Flans are bcing implemented to offera
major in Spanish bcginning in ["all 2008.

Music- Thc Tl’\eorg IV Written Froject was revised for the Spring

2008 school year.

thsics - A new clua]~clcgree APP]ied thsics major was exPandcd to
Pcrmit students to transfer to other AP | - accredited engineering,
schools other than the Universitg of Kcntuckg.

Theatre ~ The Theatre program will uPc{atc Practices for Theatre
Outreach and Theatre Outreach Lab to reach long term goals.

Non-academic units also made recommendations regarcling Purchasing new

cquipmcnt, hiring Pcrsormcl, and Providing new services. | hese
recommendations and their status as “Completecl,” “]n Frogress,” or “Not
Comp]eted” can be found in the 200/~ZOO§’Assessmentﬁummarﬂ for
Acaa/em/'c 5up/oort andAa’m/h/'strati'vc (nits. Some cxamp]es are as follows:

Admissions — | iterature was updatcd to better portray the Univcrsitg,

academic programs, etc.

Academic Resource Ccntér - On]inc Sign—up Form, started in
SePtembcr 2007 Provides a Printable record of each tutoring request.

Alumni Services ~ QTBase contract of December 26,2007 Provided
data on alumni. Data received August 5,2008 for Processing.

Athletic Training— Furcl'lasccl % additional SPorts Ware F]us
programs in Jub 2008 to l"lC]P alleviate access Prob]ems }39 the
staff. Began using Ambir Docket 5can tec}-mo]ogg to scan
medical reports, insurance cards and other sensitive materials
into repor’cing system to decrease hard paper accumulation and
better direct information storage for the future. Cl—xa”cnge
courses for ATC staff members’ recertification in Fro?essiona]

Rcscuer and Lag Kesponcler ]nstructor status were made



available in Mag 2008 for coaching staff recertification for the

uPcoming year.

(areer Services- Purchased new materials to keep information current.
Relocatecl in Mag 2006 to ECC for better facilities to serve students.
Establishec{ requirement for all freshmen to enroll in Alcohol and

Substance Abuse Preventative program at www.mgstudentbodg‘com;
Tr]is is Being funded through a mini-grant from KYASAF Boarcl‘

Center for Teaching and Learning - Workecl with Retention
(ommittee to Provide greater outreach. Offered information on
greater use of tec}mo]ogg available to students inc]uding course

response systems ownloadaaplie resources, an EXt we Si c€s.
p ystems, downloadabl ,and text web sit

(Church Relations - (Combined mailings with those from Admissions to

minimize costs.

Cumberianc} lrm ~ Foo] and Pool deck were resurfaced. New tile and
coPing were added to Pool. RePlacecl roof on Barna Log home and

re laced mattresses in the nn.
P

r“]agan Memoria] Librarg— Added two additional databases to suPPort
new programs in Pusiness and Education. Requested I new scanner
and 12 oPticaI mice to imProve comPu’cer equiPment. Aclclecl two
additional databases to support new programs in Pusiness and
Education. ]nter]ibrarg loan form and web site are being revised to make
them easier to use. Librarg instruction was revised to better train

students in information literacy 5trategies.

[Juman Resources - New Positions include Directorof [ d.D. program,
two Graduate Education suPPor’c s’caﬁc, one suppor’c staff in ]T, one in

FHuman Services, and a Director of MBA program.

]mcormation Techno!ogies - Urxiversitg decided to upgrac{e ]nternet


http://www.mystudentbody.com/

bandwidth to 45 Mbps. Furclnascd FowerCAMFUﬁ administrative

system to Proviclc better access to information.

]ntramural Frogram ~ Aclclccl a 9~holc gohc scramble and badminton

tournament to the sche&ulc‘

Meclia Reiations — A new camera was Purchasec{ to allow the

&cpar’cment to cover mu!tiple events.

F]ant oPerations ~ ]mProvements include Pain’cing, carPeting, \/CT
ﬂooring, Furnishings and H\/AC) addition of new media and smart
boards in Mc(Gaw Music Building, repair and expansion of Parking lots.
]mP]emented an energy conservation Plant that will retrofit boilers,
cooling towers and other key H\/AC equipment with new controls and

SENSsOors.

chistrar’s Office - During the 2007-08 academic year, executive

decision was made to ngrade to an new Administrative Computer

System, throug}‘l SunGARD f’]ighcr [~ ducation.

Residence | ife - Sa{:etg Frograms are being increased.

Sagétg - SCcuritg - Comp]ctc camera system installed in Robiﬂson and
Cook Ha”. Emergencg Public address system installed on chimes
tower for use in emergencies, imPlemcntecl Emergencg Alert Mass
notification Sgstcm to send emergency messages to stuclents, Facultg
and staff }35 ce”, text, emai], and land lines. ]nsta“cd additional weather

aler’c radios throughout campus.

Sports |nformation — (Continue to uPdate cquipment Secured
additional assistants. Froviclcd webcast of most of UC’S athletic games.
Webcast most of ( J(C athletic games.

Video Froductions — Recommended Providing the Admissions



FPromotional Video on the Uriiversity website and in DVD.

]n addition to Programmatic oritems involving bucigetarg decisions, many
Actions T akenreflect ci'iariges in sPeciicic courses that improve student

ieaming outcomes by Providirig betterguidance and more varied oPPortunitics.

Communication Ar’cs - To accommodate students’ needs, COMM
2%51s being offered ciuririg the fall and sPring semesters.

I~ ducation — Rubrics for the electronic Por’mcoiio have been revised to
Provicie more spccixcic data related to K'Y and UC standards.

Graduate - Ti’)@ DePar’cment has cleve]opeci on-line courses so that

most gracluate programs are available ’co’ca”g tiirougii on-line cieiivery.

E_ng]isi‘n - lmpicmentation of an assessment rubric ciuririg i:a” 2006 in
FNGIL 2%0. This rubric focused on assessing mastery of critical
ti‘ieory, Particuiarig as reflected in the implementation of well-focused

and wc”~organizcci iiterary

9SS -HE.955 233 was established as a Prc—rcquisitc
for F. 99 330 to better prepare students for Projects in this

class.
MAT}”[ - Moveci acijunct Prochsor to full time status

Music- Ti‘vc new addition of the computer software (usirig
T:inalc ora comParable notation Program) has allowed this

Project to become a vitai component O)C ti’]C ciass.

FhHSiCS - Stuclcrits in Fi_iYS 3%2 ExPerimental Fi’igsics
and FHIYS 337 electronics used a variety of instruments for
data acquisition; computers, osciiioscopes, function
generators, power suPPiies) muitimeters, etc. Stucicrits were

requircci to Pcri:orm data ana]gsis on tiﬁc computer.



Fsgchologg - Thc depar’cment started a concerted effort to
get students to take Research Dcsign ear19 in their

soPhomore yearto helP reinforce this area Prior to the

ACAT exam.

Rcligion and Fhilosophy ~ Decided to invite more outside
sPeakers with exPertise into classes and for Theta Alpha
Kappa Presentations. Added a librarg in Pennett Building

to house resources.

Theatre ~Decided to cleveloP capstone Projec’c for
assessment purposes with new gaculty for THTR 331,332,
336,431, and 437.

Non-academic units also initiated actions to improvc their services
2007-2008 Annua/ Assessment K eports for Administrative and

Academic 5u/o/oor'l' (nits). Some examples are the Fo“owing:

Oﬁcice of Admissions- | wo “Meet and [~ at” events were

clﬂanged to attract more students from Particu!ar areas

Ath]@tic Dcpartment— Wl“ encourage all coaches to Proviclé
studg halls for their athletes

Center for Teaching and Leaming ~ CTL programs
extended to outreach for retention efforts. E_{:lcort has also

been made to form new collaborations to increase awareness
of and access to resources to Promote critical thinking and

]eamingj esPeciallg tHrough tcchnology and assessment.

Library~ Tl’le li}prarg staff is renewing the current electronic
databases and has added two additional databases to

support new programs in Pusiness and [~ ducation.

]ntramural Depar’cment ~ Added a 9~l’IOlC gohc scramble and

badminton tournament to tl’lC schcdu]e



SPor’cs [nformation Office — Flans to cxpand webcasting
caPability to other sports.

A” of the recommendations for imProvement mentioned above came
directlg from the assessment process. The imP]emcntation of the

actions will imProve the academic program and student services.

(Connection to Stratcgic Plan

The Univcrsitg of the Cumberlands’ 5trafc(g/c [lan and the regu]ar
audits of the Flan further demonstrate the analysis of assessment data
]eading to imProvements on the campus. Some signhcicant imProvements

are:

Renovation of [Tacilities ((Goal |]])

Correll Science Complex: T otal renovation of existing bui]ding
and a 26,000 sq. ft. new addition.

[Harth Hall: New women’s clormitorg complete. [~ xtensive site
cleveloPmcnt around this )Cacili’cg with new sidewa]ksj Parking,

water lines and sewer mains to serve other dormitories in this area.

Ko”ins Fool: New main entrance and environmental ngracles

and roo1C sgstem rePlacement
KReview of Academic Frograms

UC exPancle(J its academic oglcerings with a doctorate in
educational ]eadership and an M. A. degree.

Uxﬁiversitg of the Cumbcrlands will offer the Master of Arts in
Frofessional Counscling program. The program, based upon a
cohort, 8~wcei<, bi-term model, will begin with the fall 2009
semester. uPon complction of the 60-hour MAFC program,



graduatcs will be Prepared to sit for the examination to become a

| icensed Fromcessiona[ Counselor (LFC)

UPCJated Technology
ngraCJe to a new Administrative Computcr Sgstem, throug%
SunGARD Higl‘xer [T ducation was initiated with comp]etion
date during the 2008-2009 Academic year.

Sagetg and Security

A new comPlcte sccurity camera system was installed in both
Kobinson Ha” and Cook Ha”. ]ns’ca”ed an emergency Public
address system on our chimes tower to Pub]icly address campus
community bﬁ loud sPeakers in the event of an emergency
situation.

]mP]emcntcd an E_mcrgenc9 Alert Mass Notification Sgstem to
send emergency messages to s’cuclents~1cacult3~stag bg ce”, text
message; e-mail and land line call.

]nsta”cd additional weather alert radios throughout campus.



(eneral [T ducation

The General [T ducation Curriculum is scheduled for discussion in 2008-2009 to decide if there is
a need for revision. A committee has been assembled with rePresen’catives from each dePar’cment. ]n
the meantime, assessment of Generai I~ ducation curriculum in 2007-2008 led to a varietu of actions
to better assess expccted student learning outcomes and to imProvc student icarning. Althougn the
(General | ducation Curriculum is bcing reviewed, cxamp]es of current activities and assessments

include the rollowing:

Written (Communication - Englisi‘i began ’cracking diagnostic pre and post tests for individual
students and Proposed arubric to assess writing compctcncg on E_NGL 1351 and ENGL
132 final essay covering 4-8 writing standards. The English DePar’cment is also reviewing

texts in ligi‘it of the QEF Criticai Ti‘iinking across the Curriculum initiative.

Christian [Faith and Service — T o more accurately reflect the P commitment to
Y

improving critical thinking in reading and writing, all religion courses are increasing writin
P 2 g 2 S g 2 g

assignments that require reflection. Discussions about how to strengti‘ien assessment of

]NST 101 and LE_AD 100 are underway.

Scientiric and Matiﬁematicai Awareness ~ Fiﬁﬂsics introduced inquirg based mini-labs for the

purpose of dcvcioping a better conccptuai undcrstanding. i:inai exam is bcing revised in

Bio]og9 i3 and i 32 students’ final exam asscssing foundational conccpts.

Fiu,)sical and Sociai \/\/e”~5€inz~ Healtiw icaculty decided to bcgin ’cracking pre and post

exams for Heaitii & Wellness, Piiot use of MgHeaithLab computer program in HLTHZ§ 6,
and implcmcnt writing rubrics in i:a” 2008.

[Human and Social We”~bcing~ Assignments, quizzes, and comPrci'iensive final exams are
used to reflect understanding. Ti—ie content and assessment measures are being re-

cvaiuatcd‘

World Ferspcctive ~ Additionai assignments were added in f:a” 2007 that require regu]ar

writing assignments that reflect understanding of information and of the signiicicance of the



information. Eng]ish established a writing rubric for use in all English compositionj English
| iterature, and American | iterature courses. History is cliscussing use of pre and post
tests. Music rePIacecl MUSC 235, Sur\/eg of Music Literature with MUSC 3%5 World
Music to add diversity to the (General [~ ducation Curricuium‘ Foiitical Science- repiaced
FO LS 2354 5t3tc anc/[_oca/Govcrnm@ntwith FOLS 235 /ntroc/uct/on to /ntcrnat/ona/
Ke/atfons since FOLS 234 is offered once every two years and FOLS 235 is offered

armua“g.

Asscssmcnt Committcc and Dcpartmcntal Contacts

Assessment (ommittee:
Fermanent:
Kirbg Clark, C0~Chair 5%9-4170
Susan Weaver, Co-Chair 5394325
Chuck Dupier 5394226
T hree-Year:
(ina Bowlin 5394060
Michael Eskag 5%9-4078
Susan [Telts 5394472
Two-Year:
Angie Asher 5%9-4226
Joan [Hembrees39-4264
Jeremialﬂ Masscnga]e 5%9-4527
One-Year:
Carrie Bﬁrcl 5%9-4160
Shelleigh Moses 5394241
Russc” Weedman 5594499

Asscssmcnt Coordinators for Dcpartmcntsz
Accounting - Mike | a(Grone 606-5%9-427%

Art - Keith Semmel 606-539- 4494

Biblical Languages ~ Bo}p Dunston  606-53%9-4227
Biologg - Sara Ash  606-5%9-4%08



Pusiness
Accounting - Michael | a(Grone 606-539-427%
Business Administration - Micaiah Baileg 606-5%9-4272
MBA  Vonda Moore 606-5%9-429%
MCIS Kenneth Sims 606-539-4344
Chemis’crg - Julie Tan 606-5%9-4379
(Communications Arts - K eith Semmel 606-5%9-4494
I~ ducation - Norma Fatrick 06-53%9-4%9%
FdD. - Barry Vann 606-5%9-440%
[ nglish - Tom[Frazier 606-5%9-4414
(General [T ducation - Chairs and Susan \Weaver  606-5%9-4%25
(Graduate - Gary Fate 606-539-4%91
Hagan Memorial Librar9 - Jan Wren 606-539-4%28
[Health - Cindi Norton 606-5%9-4%15
HE 559 - Dr. Anita Bowman 606-539-441 i
His’corg - FricWake 606-5%9-4269
Human Services / Criminal Justice - (Gina Powlin  606-5%9-4060
Management [nformation 53s’cems - Ken Sims  606-539-4344
Mathematics - _John Hymo 606-5%9-4284
Modemn }:oreign Languagc - | aura Dcnnis—Bay 606-53%9-4441
Movement & | eisure Studies - _James Keg 606-5%9-4365
Music - Jetf Smoak 606-539-43%2
thsics - Jim Manning 606-53%9-4376
Folitical Science -~ Bruce [Hicks  606-539-4267
Fsychologg -Dennis Trickett 606-539-4153
Qpa]ity I~ nrhancement Flan - Susan Weaver 606-539-4325
Keligion - Bob Dunston  606-5%9-4227
T heatre Arts - Moe Conn  606-5%9-4443

Administrative and SuPPort Units

Academic Resource (_enter - Carolgn Reaves 606-5%9-4%12
Admissions - [ rica [Tarris 606-5%9-4250

Alumni Services - Dave Dergman 606-539-4167

Athletic Depar’cment - Kandg Vernon 606-5%9-4540



Athletic Training Departmcnt - Fegg9 Blackmore-fHaus 606-539-41%1
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Assessment (Committee Process for Froviding Fecdbac‘c

Kationale

The Assessment (_ommittee’s role is to Provide support and encouragement to departments and
programs cluring any stage of the assessment process. Ttle goa] is to Provicle useful feedback to
clePartments and programs. Seeking feedback from the Assessment Committee is voluntarg and

oPtional, encouraged, but not required in the assessment process.

Tt:e Assessment Committee will Provic{e advice and support regarcling dePartmental assessment

efforts and will comment on what departments are cloing, not on their results.

Assessment at Universitg of the Cumberlands is continua”g evolving, striving to move in directions

that Provi&e oPtimal information for dePartmenta] imProvement efforts.

Assessment is a continual and ongoing eﬂterprise; therefore, the Assessment (Committee secks to

assist departments and programs ttnrougtnout tt1e assessment process.

Frocess
DePartments are invited to solicit feedback from the Assessment (_ommittee at any stage of the
assessment process, from early drafts to data collection and arxatgsis. DePartments may submit
information to the Assessment Committee requesting written feedback. Anottler oPtion is that one
or more rePreserxtatives may choose to attend an Assessment (Committee meeting to describe their
process and to seck assistance.
]t is not necessary that assessment Plans are complete. Ttle members of the committee are eager to

Provide feedback during the deve]opment and imPlementation Ptmases of departmenta] assessment.

The Assessment (Committee will view clePartmental assessment data onlq it requested bq

Cleear‘tments. For examP!e, assessment results may be Presented in order to solicit suggestions for
ana]gziﬂg the results, revising the Ptan, or for co”ecting further data.

The Assessment (_ommittee is not authorized (nor are the present members of the Assessment
Committee wi“ing) to makejuclgments regarding dePartmenta] and Programmatic assessment P]ans‘
Ttle Assessment Committee is not an aPProval bodg for assessment P!ans, but rather servesin a

role as actvisors/consultants.

The Assessment (_ommittee is not a éepositorg for assessment reports. Jt functions as a peer



feedback mechanism tlﬁroug}w which c{ePartmcnts and programs can receive he]P and assistance with

tlﬁeir assessment P]ans‘

AH information submitted to the Assessment Committee is confidential unless clePartmen’cs decide

otherwise.

(Guidelines for Dcpartmenta] Assessment [lans
Somc characteristics OF a goocl assessment P]an:
« The focusis on the major as a whole rather than individual courses or the minor.
« T he number of critical learning goals is small. Focus on your 5-7 most important goals.

. The goa]s and the assessment Plan are a Procluct of inPut and discussion by the entire
department.

. Thc Plan is ongoing rather than Pcrioclic.

o T he Plar\ is manageable (Do not try to do evergtlﬂing at once, use sampling tecl'miques, if

Possible, involve several members oFyour clePar’cmentJ etc.)
. The Plan uses multiple measures.

. Studcnts understand their role in assessment (te“ students how assessment will be used and

how it can lﬂclp thcm).

. f:acuitg use results for decision making.

Busg Chairpcrson’s (Juide to Assessment

1. What isa c!cPartmcntal assessment Program?

A dePartmental assessment program evaluates the effectiveness of its undergraduate and gracjuate
programs in terms of measurable student outcomes. The program consists of (a) lists of educational
objec’cives for each of the department’s major programs expressed in terms of student ]earning

outcomes; GD) measures of student achievement for each of the objectives; (c) methods of co”ccting



data; (d) Procc&ures for invo]ving &epaﬁmenta] Facultg in reviewing and using the results of
assessment, inc]ucling revision of the assessment Plan when necessary; and (e) annual co”ec’cion,

ana]gsis, and rePorting of the results of assessment.
2. What should be included in the dcpartmcnt’s list of educational objcctivcs’?

T he list of educational objcctivcs for each academic program in the c{epartmcnt should include
knowledge, skills, and attitudes spccigic to the major Plus, at a minimum, the three core Univcrsitg
Stuclies objectives: locating and gathering imcorma’cion, written and oral exPression) and critical
tl‘xinking and reasoning, While the list of educational ob}'cctivcs should be comprehensive and
detailed, it should still be feasible to assess every stated objective. Formulate each objec’cive so that

there is a credible connection between the objective and the method oxcassessing it.

3. W|'10 should be assessed?

SACS Evalua’cors staff emPhasize that all majors should be assessecl«tgpica”g as theg near
complction of their program. Thus, vo!untarg testing in which on!g some majors Participatc is no
longer acccptable T}wough some departments may wish to assess the leaming of non~majors in their
service courses and students transmcerring to other co”eges and universities, the focus of assessment

is gcncra”g on graduatcs from the dcpar’cmcnt’s major programs.

4. How can the chartmcnt insure that a“ studcnts are asscsscd? What if studcnts don’t want to
Participatc?

Tl"IC most viable solution is to integrate assessment into the curriculum. For example, a dePartment
migl’]t Clcsign intcrnslﬂip evaluations so that tl'xcg Providc useful information about student
Perpormance on 1«35 objectives, or incorPorate senior Projects and exit exams into a capstone
course, or pre-test students in an introductorg course. Students will engage in assessment activities
that are an intcgra], logical part of their education. ]n any case, since vo!untarg Participation is high!g
unm«i!g to Produce 5ati5]cactor3 levels of student invo]vemcnt, both the benefits of Participating and

the costs of abstainirxg need to be made evident to the students in terms that make sense to them.
5. What if an aPProPriatc nationa”g normed test of achievement in the major is not available?

Depar’cments are not required to use nationa”g normed tests. |n fact, Southern Association
Evaluators cliscourage the use of nationa”g normed tests if theg do not Provide relevant information
about student achievement in the major. One a&vantage of nationa”y normed tests is that tl—veg

Proviclc a comParativc standard of Pcrpormance; a disadvantage is that thcy often do not relate



directlg toa &cpar’cmcnt’s program objcctives. Fopular alternatives to the nationa”g normed exam
are locallg deve]oped exams and Performanceiaasecl assessments (a capstone Project ora Por’mcolio,
such as the senior Project in (3eosciences or senior recital in Music). Loca”g dcve]opec{ exams are
scored “objectivclg.” FchormanceJDasch assessments tgPically use a criterion-referenced rating

sgs’cem.
é. Can you be more sPcchCic about acccPtablc and unacccPtablc measures of stuc!cnt learning?

SACS Eva!uators distinguish direct from indirect measures of student ]earning. Direct measures
include the capstone cxperience, Por’mcolio assessment, standardized tests, certification and
licensure exams, loca”9 &cve]oped exams, essay exams blind scored by muitip]c scorers,juricd review
of student Pencormances and Projects, external evaluation of student Per‘Formance in in‘cemships.
|ndirect measures include surveys, exit interviews, retention and transfer rates, lcngth of time to
degree, SAT and ACT scores, graduation rates, and P]accmcnt and acceptance data. Grade
Point averages, gracles in the major, Facultg/stuclent ratios, curriculum review documents,
accreditation rePorts, clemographic data, and other administrative data are not accePtaHe measures

of student outcomes.
7. ]s one good measure of student [caming cnough to satis{tj the assessment rcquircmcnt?

No. Dcpartmcnts are cxpccted to use multip!c measures of student ]eaming. {:or cxamplc, a
depar’cment might emPlog a capstone Project, intemship eva]uations, writing test scores, ACT
scores, Calhcornia Critical Thinking T est scores, P]acsmcnt and acceptance data, exiting student
interviews, and alumni survey data in its assessment program. One measure can be used for several
objec’cives; a capstone Projec’c, for example, might be used to measure knowlec{ge in the major,
research ski”s, and communication skills. Departments are espccia”g encouraged to use several
measures for one objcctivc; skill in writing, for examplc, mig}‘lt be measured bg Pcncormance on the
Universitﬂ’s writing test, Perf:ormance on the program’s capstone Project, and gracles of the
dcpar‘tmcnt’s majors compared with other students in Eng]ish compositiom.

8.Can you be more spcchcic about standards? [{ow do you setup and applg standards in assessment?

Standards constitute Pcr‘Formance goals and should be defined in terms aPProPriate to the relevant
method of measurement. \Where comparative data are available, a clePartment might define standards
in terms of the percentage of students at or above a Particular Pcrcentile. An individual dcpartment
might have good reasons to state that all of its students should score above the 50th (or 65&1, 70t}1,

etc.) Percentilc on a standardized test in the majorwprovided that this is a meaningxcul expression of



standards. Dcpartmcnts with licensure exams might want to state that no fewer than 95% of its
students will pass the exam on the first attempt. And clePar‘tments with a criterion-referenced
capstone Projcct (or intemship evaluations based on speciriecl criteria) might want to state that all
students will receive at least a satismcac’corg score in each criterial area with 0% PerFormirxg at alevel

higher than satisxcactory‘

Fer‘FormanceJJasccl assessments Prcscnt sPechCic Problems. Thougr‘ standards are usua”y written
into scoring criteria, PerFormanceJDasch assessments have little crecﬂibilitg unless results are analgzed
bg comParison to Pencormance of students outside the clePartment, by external review, or through
conscientious discussion among, Faculty of the relative strengt}ws and weaknesses of student
Pcncormarsce. The Art Department’s evaluation of senior Projects is strcngthcncd bg the fact that it
emﬂogs an externa]judgq as is the evaluation of a depar’cment that identifies areas of weakness
indicated bg Particular measures (for example, rclative|9 weak unc‘crstarsdiﬂg of the rrgpotlﬂctical
method as indicated }33 Per?ormancc in the senior PortFo!io) and proposes actions to strengtlﬂcn them
(For example, holcling a clePartment racuity worksEoP on teaching the hypothetical methocl). Whatever
your aPProach, remember that statements such as ”AH gracluating students Passecl the dcpartment’s
exit exam” are not credible indicators of standards unless supp!cmentcc{ with appropriate analysis,

interPretation and Fo“ow~uP.

9. How can I add assessment to the alrcacly busy schcdu]cs of my Facultg and studcnts?

To the extent that one can incorPorate assessment into daily Prac’cice, assessment will not appear as
an additional burden. We need to find creative ways to incorPoratc assessment into curriculum and
instruction so that it is Par’c of our normal work load. The burden will seem unbearable to a
chairpersorx who tries to PU” ’cogether &isParate elements of an uncoordinated assessment program
on the weekend before the Dcpar‘cmcn‘cal Annual Keport is due. f:or the ClﬁairPCrson who P!ans
ahead and Fu”g involves Facultg in the co”cction, interprctation, and use of assessment data, the

burclen Wl” bC lCSS onerous.

. Do ] have to use the results of assessment for the purpose of imProvcmcnt?

In any given year, it may not be necessary or aPProPriate to launch a program improvement initiative
based on assessment results. Sti”, SACS E_va]uators have consistent]y faulted assessment
programs on the grounc’s that the results of assessment are not being used to imProve curriculum and
instruction. The Association rnoPes to see a signhcicant increase in the number of clePartments using

assessment for imProvcment, and if there are any efforts to improve dePartmer\ta] programs



connected with assessment t%eg should be repor’ced. chor’cs of efforts to improve programs are
te”ing indicators of a vi’ca], ongoing assessment program. ]xcyour assessment program is not giving you
useful information for program imProvemen’c, then this information (that the information is not useFuD
should be used to improvc your assessment program. Bg a curious twist of logic, useless information

tlﬁerebg becomes USC?U]‘

Wn’ttcn bﬂ Dr. Dennis [Holt, Vice Frovost
501115'/76351' Missouri State (//nfversfty
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Dctcrmining the Status of Dcpartmcntal Asscssmcnt Flans

Status

Plan

Implementation

Analysis of
Results

Action/Response

Undeveloped

Absence of learning goals,
methods of assessment, and
plan for implementation

No implementation of
assessment activities

No analysis of
student
outcomes

No action or
response identified
or implemented

Developing Learning goals, methods of Some implementation | Some analysis | Response or action
assessment, and procedures of minimal of student identified but not
for implementation are partially | assessment activities | outcomes for implemented
developed some learning

goals

Established | Learning goals, methods of Implementation of Some analysis | Response or action
assessment, and procedures several assessment of student identified and
for implementation are activities to assess outcomes for implemented for
developed multiple learning most learning most learning

goals goals outcomes
Exemplary Clearly stated objectives, Implementation of a | Comprehensive | Response or action

reasonable methods of
assessment, and a
manageable timeline are
developed

variety of
assessment activities
to assess the most
important learning
goals

analysis of the
most important
learning goals

demonstrates use of
data for improvement
of the program




Samplc of Linking Assessment to Sguabi

Consider linking your assessment plan to your syllabi. Examine the list of objectives that are linked to
each goal in the mission statement. Identify those that are relevant to the course being considered
and list them in the syllabus. This will help you, other faculty and students see the scope of your
department’s intentions. Here is an example taken from my PSY 340 Experimental Psychology
course.

lll. Objectives

In light of Trinity International University’s statement of mission, the
Psychology Department has developed departmental objectives stated in
student outcome form. The following objectives are especially pertinent to
this course. The Roman numeral in parentheses refers to the specific TIU
mission goal statement.

*Students completing the B. A. program in Psychology will compare
favorably in their knowledge of the basic content of the discipline of
psychology with students in similar programs (1)

*Students will be able to apply scientific concepts and analyses to
psychological problems which scientists and practitioners may encounter,
and employ problem-solving skills to specific psychological phenomena or
situations (I1)

*Students will be able to evaluate research methods and research designs,
statistics and psychometric principles (ll)

*Students will be able to think scientifically, distinguishing observations from
conclusions and distinguishing theories and findings based upon evidence
from those without such support (I1)

*Students will be able to assesses situations for violations of ethical practices
(VD).

Task: link your assessment plan to each syllabus. Pick the most relevant objectives for each course
and document them in each course syllabus.

Source: Twelker, Paul A. (1999). Guidelines for Developing Departmental Assessment Plans. Internet
resource available at URL:http://www.tiu.edu/psychology/Guidelines.htm (last updated March 20,
2001).Copyright © 2000 by Paul A. Twelker

Seven Frinciples for (3ood Practice in Undcrgraduatc FF ducation

1. Good Practice encourages student-faculty contact.

Frequent student-faculty contact in and out of classes is the most important factor in student
motivation and involvement. Faculty concern helps students get through rough times and keep
on working. Knowing a few faculty members well enhances students' intellectual commitment
and encourages them to think about their own values and future plans.



2. Good practice encourages cooperation among students.

Learning is enhanced when it is more like a team effort than a solo race. Good learning, like
good work, is collaborative and social, not competitive and isolated. Working with others often
increases involvement in learning. Sharing one's own ideas and responding to others'
reactions improves thinking and deepens understanding.

3. Good practice encourages active learning.

Learning is not a spectator sport. Students do not learn much just sitting in classes listening to
teachers, memorizing pre-packaged assignments, and spitting out answers. They must talk
about what they are learning, write about it, relate it to past experiences, and apply it to their
daily lives. They must make what they learn part of themselves.

4. Good practice gives prompt feedback.

Knowing what you know and don't know focuses learning. Students need appropriate feedback
on performance to benefit from courses. In getting started, students need help in assessing
existing knowledge and competence. In classes, students need frequent opportunities to
perform and receive suggestions for improvement. At various points during college, and at the
end, students need chances to reflect on what they have learned, what they still need to know,
and how to assess themselves.

5. Good practice emphasizes time on task.

Time plus energy equals learning. There is no substitute for time on task. Learning to use
one's time well is critical for students and professionals alike. Students need help in learning
effective time management. Allocating realistic amounts of time means effective learning for
students and effective teaching for faculty. How an institution defines time expectations for
students, faculty, administrators, and other professional staff can establish the basis for high
performance for all.

6. Good practice communicates high expectations.

Expect more and you will get it. High expectations are important for everyone--for the poorly
prepared, for those unwilling to exert themselves, and for the bright and well motivated.
Expecting students to perform well becomes a self-fulfilling prophecy when teachers and
institutions hold high expectations of themselves and make extra efforts.

7. Good practice respects diverse talents and ways of learning.

There are many roads to learning. People bring different talents and styles of learning to
college. Brilliant students in the seminar room may be all thumbs in the lab or art studio.
Students rich in hands-on experience may not do so well with theory. Students need the
opportunity to show their talents and learn in ways that work for them. Then they can be
pushed to learning in ways that do not come so easily.

Source: Chickering, A.W, and Gamson, Z.F. "Seven Principles for Good Practice in



Undergraduate Education.” AAHE Bulletin, 1987, 39(7), 3-7.

Another great resource: See Mike Wohlfeil's Pedagogy Resources Page for additional
information about student learning.

Ninc Frinciples of (Good Practice
for Asscssfng Student Leaming

1. The assessment of student learning begins with educational values.

2. Assessment is most effective when it reflects an understanding of learning as multidimensional,
integrated, and revealed in performance over time.

3. Assessment works best when the programs it seeks to improve have clear, explicitly stated purposes.

4. Assessment requires attention to outcomes but also and equally to the experiences that lead to those
outcomes.

5. Assessment works best when it is ongoing, not episodic.

6. Assessment fosters wider improvement when representatives from across the educational community
are involved.

7. Assessment makes a difference when it begins with issues of use and illuminates questions that people
really care about.

8. Assessment is most likely to lead to improvement when it is part of a larger set of conditions that
promote change.

9. Through assessment, educators meet responsibilities to students and to the public [AAHE, 1992, pp. 2-
3].

E)loom’s Taxonomg

In 1956, Benjamin Bloom headed a group of educational psychologists who developed a
classification of levels of intellectual behavior important in learning. This became a taxonomy
including three overlapping domains; the cognitive, psychomotor, and affective.

Cognitive learning is demonstrated by knowledge recall and the intellectual skills:



comprehending information, organizing ideas, analyzing and synthesizing data, applying
knowledge, choosing among alternatives in problem-solving, and evaluating ideas or actions.
This domain on the acquisition and use of knowledge is predominant in the majority of
courses. Bloom identified six levels within the cognitive domain, from the simple recall or
recognition of facts, as the lowest level, through increasingly more complex and abstract
mental levels, to the highest order which is classified as evaluation. Verb examples that
represent intellectual activity on each level are listed below.

1. Knowledge: arrange, define, duplicate, label, list, memorize, name, order,

recognize, relate, recall, repeat, reproduce, state.

2. Comprehension: classify, describe, discuss, explain, express, identify,

indicate, locate, recognize, report, restate, review, select, translate.

3. Application: apply, choose, demonstrate, dramatize, employ, illustrate,

interpret, operate, practice, schedule, sketch, solve, use, write.

4. Analysis: analyze, appraise, calculate, categorize, compare, contrast,

criticize, differentiate, discriminate, distinguish, examine, experiment, question, test.

5. Synthesis: arrange, assemble, collect, compose, construct, create, design,

develop, formulate, manage, organize, plan, prepare, propose, set up, write.

6. Evaluation: appraise, argue, assess, attach, choose compare, defend

estimate, judge, predict, rate, core, select, support, value, evaluate.

Affective learning is demonstrated by behaviors indicating attitudes of awareness, interest,
attention, concern, and responsibility, ability

to listen and respond in interactions with others, and ability to demonstrate those attitudinal
characteristics or values which are appropriate to the test situation and the field of study. This
domain relates to emotions, attitudes, appreciations, and values, such as enjoying,
conserving, respecting, and supporting. Verbs applicable to the affective domain include
accepts, attempts, challenges, defends, disputes, joins, judges, praises, questions, shares,
supports, and volunteers.

Psychomotor learning is demonstrated by physical skills; coordination, dexterity, manipulation,
grace, strength, speed; actions which demonstrate the fine motor skills such as use of
precision instruments or tools, or actions which evidence gross motor skills such as the use of
the body in dance or athletic performance. Verbs applicable to the psychomotor domain
include bend, grasp, handle, operate, reach, relax, shorten, stretch, write, differentiate (by
touch), express (facially), perform (skillfully).
Source:http://www.wested.org/tie/dIrn/blooms.html

More about Bloom's Taxonomy ...

Benjamin Bloom developed a classification of levels of intellectual behavior important in
learning. This taxonomy categorizes levels of abstraction, which can be a useful structure for
categorizing test questions.

Competence Skills Demonstrated

Knowledge observation and recall of information

Knowledge of dates, events, places

Knowledge of major ideas

Mastery of subject matter

Question Cues: list, define, tell, describe, identify, show, label, collect, examine, tabulate,
quote,




Name, who, when, where, etc.

Comprehension understanding information

Grasp meaning

Translate knowledge into new context

Interpret facts, compare, and contrast

Order, group, infer causes

Predict consequences

Question Cues: describe, interpret, contrast, predict, associate, distinguish, estimate,
differentiate, discuss, extend

Application use information

Use methods, concepts, theories in new situations

Solve problems using required skills or knowledge

Questions Cues: apply, demonstrate, calculate, complete, illustrate, show, solve, examine,
modify, relate, change, classify, experiment, discover

Analysis seeing patterns

Organization of parts

Recognition of hidden meanings

Identification of components

Question Cues: analyze, separate, order, explain, connect, classify, arrange, divide, compare,
select, explain, infer

Synthesis use old ideas to create new ones

Generalize from given facts

Relate knowledge from several areas

Predict, draw conclusions

Question Cues: combine, integrate, modify, rearrange, substitute, plan, create, design, invent,
compose, formulate, prepare, generalize, rewrite

Evaluation: compare and discriminate between ideas

Assess value of theories, presentations

Make choices based on reasoned argument

Verify value of evidence

Recognize subjectivity

Question Cues: assess, decide, rank, grade, test, measure, recommend, convince, select,
judge, explain, discriminate, support, conclude, compare, summarize
Source:http://www.coun.uvic.ca/learn/program/hndouts/bloom.html

Adapted from: Bloom, B.S. (Ed.) (1956) Taxonomy of educational objectives: The
classification of educational goals: Handbook I, cognitive domain. New York ; Toronto:
Longmans, Green.

Southern Association of Co"cgcs and 5&100]5

Assessment |nitiative

The Commission on Colleges of the Southern Association of Colleges and Schools (SACS) has
also recognized the importance of its member colleges demonstrating that they are fulfilling their



missions. Standard 3.3.1 of “Principles of Accreditation: Foundations for Quality Enhancement” states,

The institution identifies expected outcomes for its educational programs and its administrative
and educational support services; assesses whether it achieves these outcomes; and provides
evidence of improvement based on analysis of those results (Commission on Colleges, 2004,
p. 22).

In this statement, SACS has provided a strong motivation for campus-wide assessment. In doing
so, we must believe that this is more than a mandate, but rather a challenge to clearly identify who we
are, what we wish to accomplish, what we wish for our students to learn, how we can measure
success, and how we can strive to improve. T. A. Angelo stated,

Assessment is an ongoing process aimed at understanding and improving student learning. It
involves making our expectations explicit and public; setting appropriate criteria and high
standards for learning quality; systematically gathering, analyzing, and interpreting evidence to
determine how well performance matches those expectations and standards; and using the
resulting information to document, explain, and improve performance. When it is embedded
effectively within larger institutional systems, assessment can help us focus our collective
attention, examine our assumptions, and create a shared academic culture dedicated to
assuring and improving the quality of higher education (AAHE Bulletin, November, 1995, p. 7).

While this quotation may refer more to the educational program, SACS clearly expects assessment
to also involve administrative and academic support units. Nichols states, “The reason Administrative
and Educational Support units are asked to take part in assessment activities is in order to provide
information through which they can improve their services” (Nichols and Nichols, 2000b, p. 15).

In contrast to assessment of academic programs and administrative and academic support units,
evaluation of individuals (faculty or staff) is outside the scope of the Comprehensive Assessment Plan.

Assessment for effectiveness in administrative and educational support units is clearly different
from individual employee evaluation. Employee evaluation, an important and legitimate form
of activity on our campuses, is focused upon the individual ... Assessment activities are
focused at the unit level and address improvement of services without judgmental findings
regarding individuals (Nichols and Nichols, 2000b, p. 23).



