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University of the Cumberlands
Literacy Specialist Handbook: Acknowledgement Form
The Literacy Specialist Handbook has been prepared for your information and understanding of
the goals, policies, philosophies and practices of University of the Cumberlands’ Literacy
Specialist Program. Please download it from the University of the Cumberlands’ web-site at
http://gradweb.ucumberlands.edu/education/maed/resources and read it carefully. Upon
completion of your review of this handbook, sign the statement below and return it to the
Director of Literacy Specialist, Dr. Jennifer Chambers, within REOL 630, Diagnosis of Reading
& Writing Problems.
I, ____________________
, have downloaded and read a copy
of University of the Cumberlands’ Literacy Specialist Program Handbook, which outlines the
goals, policies, philosophies and practices of the program, as well as my responsibilities as a
candidate.
I have familiarized myself with the contents of this handbook. By my signature below, I
acknowledge, understand, accept and agree to comply with the information contained in the
Literacy Specialist Handbook. I understand this handbook is not intended to cover every
situation which may arise during my candidacy, but is a general guide to the goals, policies,
philosophies and practices of the Literacy Specialist Program.

Candidate Name

Candidate ID
_____________________________________
Candidate Signature
______________________
Date
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Purpose
The School of Education Literacy Specialist Handbook is an official publication of the University
of the Cumberlands, compiled and edited by the education leadership preparation faculty and
planning committee. The Handbook is a general information guide for the candidates to follow in
the admission, enrollment and implantation process, and each candidate is responsible for its
contents. Academic information may be obtained from the Office of Academic Affairs, the
Registrar, departmental publications, and the University Catalog. Failure to read this Handbook
does not excuse candidates from the requirements and regulations described herein. The word
candidate in the Handbook and in any other official University of the Cumberlands publication is
defined to be all persons enrolled in a preparation program. While the information presented here
is as accurate as possible as of the date of publication, the University reserves the right to make
changes as future circumstances may require.

Accreditation Statement
Institutional Regional Accreditation
University of the Cumberlands is accredited by the Southern Association of Colleges and
Schools Commission on Colleges to award associate, baccalaureate, masters, education
specialist, and doctorate degrees.
School of Education National Accreditation
NCATE
University of the Cumberlands' School of Education has been awarded NCATE (National
Council of Accreditation for Teacher Educators) accreditation through the Council for Educator
Preparation (CAEP).
School of Education State Accreditation
KDE/EPSB
University of the Cumberlands' School of Education is further accredited through Kentucky's
Educational Professional Standards Board (EPSB.
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Nondiscrimination Policy
The University does not illegally discriminate in its programs and activities on the basis of race,
color, national or ethnic origin, sex, disability, age, religion, genetic information, veteran or
military status, or any other basis on which the University is prohibited from discrimination
under local, state, or federal law. As a non-profit Christian institute of higher learning, the
University exercises its rights under state and federal law to use religion as a factor in making
employment decisions. The University has been granted exemption from certain regulations
promulgated under Title IX of the Education Amendments of 1972 which conflict with the
University's religious tenets.
The University has grievance procedures to provide students, employees, or applicants an
opportunity to file a complaint of illegal discrimination of any kind. In order to file a grievance,
see the grievance procedures published below or contact the appropriate person:
The following person has been designated to handle inquiries or complaints regarding the
disability nondiscrimination policy, including compliance with Section 504 of the Rehabilitation
Act of 1973:
Dr. Michelle Dykes-Anderson
Student Success Coordinator
Boswell Campus Center, Student Services Office Suite
(606) 539-3561, michelle.anderson@ucumberlands.edu
Dr. Emily Coleman
Vice President for Student Services and Deputy Title IX Coordinator
Boswell Campus Center, Student Services Office Suite
(606) 539-4171, emily.coleman@ucumberlands.edu
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Welcome to the Literacy Specialist Program
Dear Literacy Program Candidate:
Welcome to the Literacy Specialist Program at the University of the Cumberlands! We are
delighted you are joining us for your Master of Arts in Education degree. Your role is critical in
fulfilling the mission of the UC School of Education and the university.
The enclosed information serves as an introduction to the Literacy Specialist Program and its
requirements.
The School of Education team is here to serve you and help with your transition into graduate
studies. Be sure to read carefully what is expected of you. Remember, you will need to register
for the beginning Literacy Specialist Program core course REOL 530 first. Also, remember to
enroll in the research course, EDOL 630, during the first 15 hours at the university. Please check
the sequence of course recommendations in the handbook for the program.
Please keep a copy of your Program of Studies /Curriculum Contract document to track your
progress and to schedule your courses in the correct order as you progress through the Pillars. All
of the Literacy Specialist Program courses are required; there are no electives unless you transfer
in coursework that meets one of the required courses.
The Commonwealth of Kentucky requires you to have a passing score on the Praxis test to
receive the Literacy Specialist endorsement. The Praxis test required for the Reading
Endorsement is 5301. For more information, visit http://www.ets.org/s/praxis/pdf/5301.pdf and
http://www.ets.org/praxis/ky/requirements
Note the Qualifying Score of 164 for the Reading (P-12) certification.
Because the Literacy Specialist Program is a P-12 certification, it requires candidates to have
clinical hours at all grade levels: elementary, middle, and secondary. Candidates are required to
work with English Language Learners and special needs populations as part of their diverse
educational experiences. A chart of the distribution of clinical hours across the literacy specialist
program courses is part of the handbook for the program.
If you are not currently teaching or you do not currently have an affiliation with a P-12 learning
environment [public or private], you need to establish a location in which you are permitted to
complete the teaching observations and implement the KTIP (or equivalent) lesson plans. As part
of the REOL 630 case study, you will be working individually with struggling readers
administering a variety of assessments, identifying deficits and strengths, and teaching specific
lesson plans based on the students’ needs. In the REOL 632 and ENOL 531 courses you will be a
member of a team working collaboratively to create a professional development presentation. In
the culminating course, REOL 633, you will create a building-level literacy plan.
6

The Literacy Specialist Program requires each candidate to compile an ePortfolio of work
completed throughout the program. The rubric used for overall evaluation of the ePortfolio is
included in this handbook.
Please note that courses are 100% online with eight scheduled weekly online synchronous
sessions. The syllabus is loaded into the Blackboard course the weekend before each term begins.
To acquire your textbooks before the start of the course, visit the university main page to access
the bookstore and search for your course by term, prefix and number, and section.
If there are still questions after reading the enclosed information, contact the Graduate Advising
Center at 606-539-4539 or 4396. For all general questions, they are your first contact. Your adviser
answers questions of career guidance or instructional concerns. Please email Dr. Wallace or Dr.
Chambers using the email addresses listed below with those types of concerns.
Welcome to the Literacy Specialist Program!

Teresa Wallace

Teresa Wallace, Ed.D.
Chair, Leadership Programs
UNIVERSITY of the CUMBERLANDS
School of Education
teresa.wallace@ucumberlands.edu

Dr. Jennifer Chambers, Ed.D.
Jennifer Chambers, Ed.D.
Associate Professor
Literacy Specialist Program Director
jennifer.chambers@ucumberlands.edu
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Literacy Program Course Descriptions
EDOL 630 Research Methods in Education
Introduction to research in education; the purpose of research and ethical considerations; identification
of appropriate research methods and interpretation of findings. Standards for written reviews of literature.
(3 hours).
EDOL 634 Curriculum Management and Assessment
This course is designed to prepare the master teacher and practicing school administrator for developing,
evaluating and managing curricula. It will also examine the national, state, district and school roles in
curricular matters including data analysis based on schools’ continuous improvement plan. Further, this
course will address the importance of the school portfolio as an effective way to exhibit a school’s goals,
achievements, and vision for improvement. (3 hours)
EDOL 547 Diversity in a Multicultural Society
This course is designed for classroom teachers and other school personnel to explore the role that culture
plays and has played in our lives, classrooms, city and country. The impact of race, class, gender, sexual
orientation, and other aspects of social group identities on teaching and learning as they relate to contexts
both in and out of schools will be examined. Candidates will analyze the nature and manifestations of
culture, the concepts of cultural contact, and the history of cultural diversity in the United States and
particular in the classroom. Dynamics of prejudice and biases are studied, and emphasis is placed on
delineating curriculum and practices that honor, motivate, and empower all candidates. Examination of
personal biases and identification of areas of deficient knowledge is encouraged. (3 hours)
REOL 530 Reading and Writing Foundations
This course is designed as an introductory course in reading. Basic skills in readiness, word recognition,
comprehension, study skills, and rate will be emphasized. Different approaches to the teaching of reading
(basal, LEA, linguistics, and integrated literature content area reading). This course is a required
prerequisite to ALL READING COURSES. (3 hours).
REOL 533 Teaching Reading in the Content Areas
This course examines the processes, principles and practices that support literacy development in the
content area classroom. Candidates will learn effective strategies for integrating reading/writing
instruction in the content areas for diverse populations. (3 hours)
ENOL 531 Writing for the Content Areas
This course teaches the methods of including writing exercises and projects into all curricular
divisions. The intent is to show teachers in fields other than English that writing can become an integral
academic component in their fields in grades K-12. Students will study research in the field of writing
across the curriculum and develop a variety of daily and unit plans that incorporate writing
experiences. (3 hours).
REOL 632 Strategies for Reading Programs
Techniques and materials appropriate for the correction of reading disabilities. Emphasis is on nontraditional, high interest materials used in innovative procedures. Pre-requisite: REOL 531 (3 hours)

REOL 630 Diagnosis of Reading & Writing Problems
Current research in the implementation of standardized and informal diagnostic procedures for the
appraisal of reading problems. Emphasis in assessing reading disability using the various measures.
Prerequisite: REOL 531. Candidates will learn effective strategies for integrating reading/writing
instruction in the content areas for diverse populations. (3 hours)
REOL 633 Literacy Leadership features both careful attention to and innovative approaches to writing
and reading. The course will emphasize the current and the practical. This course employs numerous
learning experiences including posts to discussion boards about weekly topics; discussions and
presentations during Cooperative on-line/face-to-face synchronous sessions; reading assignments; rubric
construction; and the application of reading and writing theory to the development of a comprehensive
building-level literacy plan. (3 hours). It is recommended to take this course after REOL 632.
EDOL 647 Teacher Leader in Professional Learning Communities
This course places teachers in a position to understand the critical role they play in creating a climate of
continuous, systemic improvement in schools through the establishment of professional learning
communities and the development of Teacher Leader. Candidates will gain understanding of how the
relationships among the development of learning communities, Teacher Leader, school effectiveness,
college readiness standards, and site-based accountability can positively improve schools. This is the last
course in the program. (3 hours)

Suggested Course Sequence
Literacy Program Suggested Course Sequence
Suggested Course Sequence Regardless of When Students Begin at UC for Candidates
Taking 2 Courses Each Bi-term
First Bi-term
REOL 530
Reading and Writing Foundations
(Pre-Requisite to All REOL Courses; first core
reading course)
EDOL 547 Diversity in a Multicultural Society

Third Bi-term
REOL 630 Diagnosis of Reading and Writing
Problems (second core course)
EDOL 634 Curriculum Management &
Assessments

Second Bi-term
EDOL 630
Research Methods in Education
(Must Be Taken Within First 15 Hours
ENOL 531 Writing Instruction for the Content
Areas
or
REOL 533 Teaching Reading in the Content Areas
Fourth Bi-term
REOL 632 (Pre-Requisite is REOL 531)
Strategies for Reading and Writing Programs
ENOL 531 Writing Instruction for the Content
Areas
or
REOL 533 Teaching Reading in the Content Areas

Fifth Bi-term
REOL 633* Literacy Leadership (Pre-Requisite
is REOL 632)
EDOL 647 Teacher Leader in the Professional
Learning Community
Each REOL & ENOL course requires clinical experience hours.
Clinical experience hours must be accrued in all three P-12 academic settings:
elementary, middle, and secondary. The documentation of diverse populations is
required.
Clinical experience hour observations and lesson plan implementation in the Literacy
Program must occur in literacy classrooms of highly-qualified teachers.
*REOL 530 is a pre-requisite to all REOL courses.
** REOL 633 is highly recommended to be taken after REOL 632 because it builds on
REOL 632 assignments
***EDOL 647 is the last course taken in the program.

Literacy Program Suggested Course Sequence
Suggested Course Sequence Regardless of When Students Begin at UC for Candidates Taking 1
Course Each Bi-term
First Bi-term
REOL 530
Reading and Writing Foundations
(Pre-Requisite to All REOL Courses; first core
course)

Second Bi-term
EDOL 634
Assessments

Curriculum Management &

or
EDOL 630
Research Methods in Education
(Must Be Taken Within First 15 Hours)
Third Bi-term
EDOL 634
Assessments

Curriculum Management &

Fourth Bi-term
EDOL 547 Diversity in a Multicultural Society

or
EDOL 630
Research Methods in Education
(Must Be Taken Within First 15 Hours)
Fifth Bi-term
REOL 630
Diagnosis of Reading and Writing
Problems (second core course)

Sixth Bi-term
ENOL 531 Teaching Writing in the Content Areas
or
REOL 533 Teaching Reading in the Content Areas

Seventh Bi-term
ENOL 531 Teaching Writing in the Content Areas

Eighth Bi-term
REOL 632 Strategies for Reading and Writing
Programs

or
REOL 533 Teaching Reading in the Content Areas
Ninth Bi-term
REOL 633 Literacy Leadership (Pre-Requisite is
REOL 632)

Tenth Bi-term
EDOL 647 Teacher Leader in the Professional
Learning Community

Literacy Specialist Program Highlights
The Literacy Specialist program is comprised of 30 hours (10 courses) and Clinical Hours. The amount of
hours varies from course to course and is listed in the course syllabi.

Literacy Specialist Program Alignment with Themes and Standards
Reflective Constructors of Quality Learning Experiences through Critical Thinking

Themes

Pillar 4

Pillar 5

Pillar 6

Admission to the
Program

Continuous
Assessment

Graduation from
Program

Conceptual
Communicative
Evaluative
Strategic

Kentucky Teaching
Standards, UC
NCTE/IRA Standards

1,2,3,6, 11, 12

NCTE I, II, III; IRA I, II
Recommendation
GPA 3
Dispositions
Code of Ethics

1-8, 11, 12

1-12

NCTE I – IV; IRA I – NCTE I – IV; IRA I - V
IV
Minimum GPA 3.0
2 Dispositions
Code of Ethics
Character &
Fitness
Clinicals

Minimum GPA 3.0
Application for Graduation
Dispositions
Code of Ethics
Clinicals
ePortfolio

Capstone Experience
As part of the capstone experience, candidates will collect field experience throughout the
coursework. The bulk of the research hours will be contained within this culminating course,
EDOL 647, in order to offer consistency of data within one place and time. EDOL 647 consists
of a minimum of 25 hours during the semester long course involving Li t e r a c y S p e c i a l i s t
related activities: 4 hours observing, 2 hours teaching, 9 hours analyzing/reflecting, 3 hours
writing, 3 hours collaborating/interviewing, and 4 hours presenting/leading.
Candidates will utilize the data and materials gathered in previous coursework to finalize
a research project to be presented to the local school community, district or public forum of
choice in a presentation of at least two hours.


Please note, the last course to enroll is EDOL 647; it may be taken with one other
course. For your information and convenience, instructions are sent out when the LS
Candidates receive their Mid-Point Program Check from the Graduate Advising Center after
15-18 hrs. of work.

Candidates will be provided a foundation in research in EDOL 630, Research and Evaluation.
Candidates will then present an action research project in the culminating course, EDOL 647
Teacher Leader in Professional Learning Communities. This culminating course examines
aspects of creating an effective Professional Learning Community through Teacher Leadership.
Candidates complete an action research project from the data and research garnered from
previous coursework and field and clinical experiences. This will address a specific P-12
educational issue and include data analysis, written summary of research findings, and oral
presentation in a professional, public forum that will be videotaped for evaluation purposes and
feedback.

Clinical Experience Hours for all Literacy Candidates


Students may watch a video at: www.ucumberlands.edu/it/videos/FieldExperience



Access the electronic Field/Clinical Experience Timesheet; include a 300-400 word
summary https://ucmail.ucumberlands.edu/educationforms/

Clinical Experience
Students are responsible to document all hours using the electronic system.
Courses

Grade Level

Professional
Courses

Area of Specialization

Educational
Foundations
(Core)

Elementary
EDOL 630 Research
Methods in Education
EDOL 634 Curriculum
Management &
Assessments
EDOL 547 Diversity in a
Multi-Cultural Society
REOL 530 Reading and
Writing Foundations
REOL 533 Teaching
Reading in the Content
Areas
ENOL 531 Writing
Instruction in the Content
Areas
REOL 630 Diagnosis of
Reading Problems
REOL 632 Strategies for
Reading Programs
EDOL 647 Teacher
Leadership in Prof.
Learning Communities
REOL 633 Literacy
Leadership
Total Hours

Middle

High

Totals
Candidate
Choice

No field experience hours required in this course

0

4

4

4

3

15

4

4

4

3

15

1

1

1

2

5

3

3

3

1

10

1
1
1
2
Case study can be completed at any level with
extrapolation of analysis into other two levels
3

3

3

1

The Final Project can be completed at any level
with extrapolation of analysis into other two
levels
The building level literacy plan can be completed
at any level with extrapolation of analysis into
other two levels

5
10
10

25

10
105

Monitoring Clinical Experiences
Hours listed above are the minimum required. Candidates are encouraged to accrue more hours
than the minimum required.
Clinical experience hours must be accrued in all three P-12 academic settings: elementary, middle, and
secondary. The documentation of diverse populations is required.
Clinical experience hour observations and lesson plan implementation in the Literacy Program must occur
in literacy classrooms of highly-qualified teachers.

Candidates are required to work with English Language Learners (ELL) and special needs
populations as part of their diverse educational experiences.
Clinical experience hours are submitted via an online process at:
https://ucmail.ucumberlands.edu/educationforms/
This process captures class demographics, teacher-observed demographics, diversity categories,
and content observed. To receive credit for a course, candidates must meet the required Clinical
experience hours.
A report is automatically generated for the instructor. There is an expanding
text box where y o u , the candidate, summarize in writing approximately 200400 words for each different experience.
 K e e p y o u r o w n s e t o f records of any experiences.
 Interactions with faculty and students of diverse backgrounds are always a focus
of these types of experiences.
 Discussions on school leadership are embedded in each core course.
 School- based mentors assist in applying leadership principles to the specific
conditions that exist in y o u r school.
Candidates are encouraged to spend a minimum of 15 hours at each grade level: elementary,
middle school, and high school. For clinical experience requirements to be met, the candidates
must observe highly qualified in-service teachers as well as teach a KTIP (or equivalent)documented lesson plan. The lesson plans require the candidates to craft lesson plans based on KCAS for which they analyze the attainment of these state standards by assessing the students’
learning. In the reflective portion of the lesson plan, the candidates must consider both their
teaching successes and the areas in which they need to improve their teaching. The reflection
allows the candidates to modify the re-teaching both so that the students taught can attain the
content and skills, so that future students in those lessons learn the content and skills more readily.
In REOL 630 and REOL 633, candidates routinely accrue more than the minimum required
hours while conducting their case studies or developing their building-level literacy plan.

Class Information
All Literacy Program courses are 100% online with a weekly online synchronous session for 8
weeks. You access these sessions and all other course resources by going to:
https://ucumberlands.blackboard.com/webapps/portal/frameset.jsp
Candidates turn in their assignments through the course, discuss course content in blogs, wikis,
and discussion boards, and access the syllabus and other resources in Blackboard™.
To learn how to use the software, go to the above link and select the course STUDENT
TRAINING. It is imperative that you understand how to use the software if you are to be a
successful online candidate.
To access the Collaborate™ sessions, Log on to the iLearn 2.0™ Course Management System
& click on your course name, then go to the COMMUNICATION link on the left-hand side of
the screen. This screen shows you the recordings scheduled for the next 7 days.
You will be required to download a piece of software named JOIN in order to join the session.
For an active online synchronous session you will see a title with the term and the course name.
Beside it will be a purple circular symbol. The purple symbol shows up when the course space is
active. Course weekly online synchronous sessions generally open up 30 minutes before the
scheduled start of class.
If you are absent from a weekly online synchronous session or you want to revisit and review
one, then go to the COMMUNICATION link and click on the Recordings link. You will need
to specify the date of the session that you wish to view. Remember to specify both a start date
and an end date and click GO for the software to locate the archived session.
You will be required to download a piece of software named PLAY in order to play the session.
Please note that this is a video version of the original weekly online synchronous session. You
will not be able to participate, only view and download any files that were distributed during the
session.
You are expected to be an active participant in the weekly online synchronous sessions, and a
microphone is necessary for presenting the professional developments in several courses. Being
an active participant means that you add substantive comments—more than “I agree,” or “That’s
a good idea”—to the discussion. Your comments should be based on your reading of the weekly
assigned documents as well as your teaching practice.
UC policy requires attendance at the weekly online synchronous sessions. If a candidate misses
more than one session, then grade points will be deducted. Excessive tardies also count as
absences. If you have trouble logging into a weekly online synchronous session, you should
immediately contact Instructional Technology (IT) to solicit their help. IT support: (606) 539-4197

Disposition Evaluation
DISPOSITIONS SURVEY

1.1
1.2
1.3
1.4

Indicators
Verbal Skills
Writing Skills
Social Skills
Collaboration Skills

Evidence/Behaviors:
1. Oral delivery of lesson
content or
professional
development
2. Written
communication with
students, parents and
colleagues
3. Collaboration
initiatives with
students, parents and
colleagues
4. Positive rapport with
students, evidenced
through field/clinical
evaluations

1- Ineffective

2- Developing

3- Accomplished

4 - Exemplary



Verbal and written
communication contains
errors that are distracting for
the audience and/or detracts
from overall meaning and
clarity



Verbal and written
communications contain errors
and/ or lack clarity in some
instances



Verbal and written
communication skills are clear
and grammatically correct



Verbal and written communications
are consistently clear, grammatically
accurate and sensitive to diverse
populations



Does not support or
cooperate effectively with
colleagues in social
interactions



Demonstrates gaps in
supportive and cooperative
social interactions with
colleagues



Relates to other colleagues with
mutual support and
cooperation. Interactions with
students are respectful,
courteous and appropriate



Relates to other colleagues with
mutual support and cooperation
and takes on a leadership role by
recognizing others’ positive traits
and building on those. Student
interactions are always respectful,
courteous and appropriate.



Does not effectively
collaborate with colleagues



Demonstrates a negative or
indifferent attitude toward
colleagues in one or more
collaborative situations.



Actively participates in
collaborative activities with a
positive attitude toward
colleagues



Consistently promotes professional
inquiry among colleagues.
Collaboration is facilitated,
supported and fostered in all
professional endeavors

Rationale: Effective and clear communication is an essential skill to increase student success and professional productivity within an organization. In an age of increasing
diversity, educators are tasked with teaching students in a positive and culturally responsive manner. Verbal, written, and social communication skills allow educators to
academically and professionally adapt to students’ changing needs across various cultures and socioeconomic statuses. Effective communication incorporates empathy for
each student and stakeholder, empowering the educator to solve a variety of challenges in the school and community of service.

DISPOSITIONS SURVEY

2.1
2.2
2.3
2.4

Indicators
Problem-Solving Skills
Innovative Thinking
Personal Reflection
Self-Directed Learning

1- Ineffective

2- Developing

3- Accomplished

4 - Exemplary









Demonstrates weak
problem-solving skills that do
not address the needs of all
stakeholders and/or
professional activities

Demonstrates problem-solving
skills that partially address the
needs of school, community,
and/or professional
development

Demonstrates problem-solving
skills that provide solutions to
issues of school, community,
and professional development

Leads problem-solving initiatives
that provide solutions to issues of
school, community, and
professional development.


Fails to develop adequate

Develops strategies to solve

Develops and applies innovative

Develops, applies, and assesses the
Evidence/Behaviors:
strategies to solve problems
problems related to daily
strategies to solve problems
outcome of strategies related to
1. Lesson plan or other
related
to
daily
classroom
classroom
management,
lesson
related
to
daily
classroom
daily classroom management,
project containing
management, lesson
delivery, student assessment,
management, lesson delivery,
lesson delivery, student assessment,
analysis and reflection
delivery, student
and school culture
student assessment, and school
and school culture
on assessment data
assessment, and/or school
culture
2. Research project
culture
geared toward
professional or

Does not reflect on current

Reflects on current practices,

Reflects on current practices,

Reflects on current practices,
student growth
practices, professional
professional involvement, and
professional involvement, and
professional involvement, and
involvement, and/or
assessment outcomes without
assessment outcomes to
assessment outcomes to facilitate
3. Analysis of “Case
assessment outcomes to
full implications for lesson
facilitate lesson planning and
lesson planning and professional
Study” materials, with
facilitate
lesson
planning
and
planning
and/or
professional
professional
growth
growth. Study of peer and/or selfprescriptions for
professional
growth
growth
initiated research drives future
future practice
preparation.
4. Reflective journal
entries

Does not engage in activities

Engages in activities that

Engages in self-directed

Engages in self-directed activities
5. Development and/or
that contribute to enhanced
contribute to enhanced
activities that contribute to
that contribute to enhanced
implementation of
learning outcomes for
learning outcomes for students
enhanced learning outcomes for
learning outcomes for self and
“action research”
students
students.
students.
Rationale: Educators are faced with challenging social, political, and curricular issues in the school and community. Critical and creative thinking skills are essential in
allowing the educator to overcome a variety of obstacles to student achievement, changing the landscape of 21st century education. In conjunction with communication,
critical and creative thinking skills provide the framework for establishing reflective and actionable practices that positively impact P-12 learning. Educators with strong
critical and creative thinking skills are self-directed and actively pursue lines of inquiry that increase the educational capacity of the school and community. Educators with a
robust skill set in critical and creative thinking develop, apply, and assess the outcome of strategies designed for student achievement and positive school culture, enhancing
learning opportunities for all students.

DISPOSITIONS SURVEY

3.1
3.2
3.3
3.4

Indicators
Leadership Skills
Ethical Conduct
Equitable Treatment
of Others
Self-Initiative

Evidence/Behaviors:
1. Participation in PLCs
and/or professional
organizations
2. Adherence to student
IEPs and/or 504 plans
3. Adherence to the
Kentucky Professional
Code of Ethics
4. Completion of field
experience activities
in diverse settings
5. Participation and
thoughtful discussion
in online, synchronous
class sessions

1- Ineffective

2- Developing

3- Accomplished

4- Exemplary



Does not contribute to
professionals’ and students’
learning



Contributes to professionals’
and students’ learning in
limited ways



Actively finds ways to assist
other professionals and students
in their learning



Initiates ways to contribute to the
profession



Intentionally does not
attempt to serve all students
to ensure that they have
equitable opportunities for
success



Inconsistently attempts to
serve all students to ensure
that they have equitable
opportunities for success



Actively serves all students to
ensure that they have equitable
opportunities for success



Proactively serves all students to
ensure that they have equitable
opportunities for success



Does not demonstrate an
initial understanding of all
state, district and school
regulations



Demonstrates initial
understanding of all state,
district and school regulations



Fully complies with all state,
district and school regulations



Engages in leadership to facilitate
school-wide compliance with all
state, district and school regulations



Does not participate, or is
disrespectful in group
decision making



Passively participates in group
decision making



Actively and respectively
participates in group decision
making



Takes an active and respectful
leadership role in group decision
making



Does not work with all
stakeholders with honesty,
integrity or confidentiality



Works and interacts with all
stakeholders with honesty and
confidentiality



Consistently works and interacts
with all stakeholders using
honesty, integrity, and
confidentiality



Consistently works and interacts
with all stakeholders using honesty,
integrity and confidentiality, and
takes a leadership role in this
process

Rationale: Educators must work collaboratively with colleagues to create a school environment that supports student success. It is important that educators intentionally
take the time to share instructional and behavioral strategies, plan professional development and organize communication with all stakeholders. Educators must create an
effective professional community for their learning, so that they can maintain an effective classroom environment to support student learning. The professional community
is characterized by cooperation, respect, taking responsibility and actively learning. The professional community is designed to improve educator capacity, which leads to
increased student outcomes and parent and community engagement. Professional communities provide many opportunities for educational leadership.

Planned Program/Curriculum Guidesheet
Reflective Constructors of Quality Learning Experiences Through Critical Thinking
UNIVERSITY OF THE CUMBERLANDS
GRADUATE PLANNED PROGRAM/CURRICULUM GUIDESHEET

Masters of Arts in Education – Literacy Specialist P-12 Endorsement

30 Hour Program

Candidate Name:

Candidate ID Number:

School:

Home Address:

Home/Cell Phone :

School Phone:

Course Number
Course Title
EDUCATIONAL FOUNDATIONS (CORE): 9 Hours Required
EDOL
630
Research Methods in Education
EDOL
634
Curriculum Management and Assessment
EDOL
547
Diversity in a Multi-Cultural Society

Date Completed

Grade

Hours
3
3
3

AREA OF SPECIALIZATION: 15 Hours Required
REOL
530
Reading and Writing Foundations (pre-requisite to ALL REOL courses)
ENOL
531*
Writing Instruction for the Content Areas
REOL
632
Strategies for Reading Programs
REOL
630*
Diagnosis of Reading and Writing Problems
REOL
533*
Teaching Reading in the Content Areas

3
3
3
3
3

PROFESSIONAL COURSES: 6 Hours Required
REOL
633*
Literacy Leadership
EDOL
647
Teacher Leadership in Professional Learning Communities (final course – Spring/Fall only & Summer 1 only))
*Indicates courses for endorsement only / Requires Rank II certification

3
3

EPSB Disclaimer: Endorsement requirements are subject to change.
Before registering for the test(s),please refer to the Education Professional Standards Board (EPSB) website at http://www.epsb.ky.gov for current requirements or contact 502-564-4606 or toll free 888-598-7667.
Candidate Must Pass Appropriate Kentucky Required Praxis II Exam in order to be eligible for endorsement: www.ets.org/praxis.
CONTINUOUS ASSESSMENT: Once admitted, a GPA of 3.0 must be maintained.
Admissions to the University
Pillar IV, Unit Admission Assessments
Bachelor’s Degree from accredited IHE
Signed copy of Kentucky Code of Ethics
Yes
No
(date)
Minimum 2.75 Cumulative GPA
LS Program Pre-test in REOL 530
Screening to Determine Existing Skills and
Dispositions for Leadership
1.
2.
3.
Valid Teaching License – Area
(state)
(date)
Signed copy of Kentucky Code of Ethics
(date)

Pillar V, Midpoint Assessment
EDOL 630 Taken (Semester/Year):
(date)

Pillar VI, Exit Requirements
Fifteen (15) hours of 600 level courses completed
Y
N

Completed Planned Program on File:
Y
N

A minimum of 21 hours completed at University
of the Cumberlands
Y
N

Minimum 3.0 Cumulative GPA

Minimum 3.0 Cumulative GPA

Two (2) Favorable Dispositions: 1

2

Successful Completion of 15 hours of coursework and all
required clinical experiences
(date)
Signed copy of Kentucky Code of Ethics
(date)
UC Character and Fitness Completed

(date)

Final Submission of Research Project & Program
Post –Test (EDOL 647)
(date)
Application for Graduation submitted

Y

Comprehensive ePortfolio Completed
N

Y

Signed copy of Ky. Code of Ethics

(date)

UC Character & Fitness Completed
Six (6) year time limit not exceeded

N

(date)
Y

N

TC-1 submitted to UC Certification Office
(required for rank change)
Y
N

Signature of Candidate (Indicating Responsibility for the above)

Date

Advisor

Date

Dean of Education

Date

Registrar

Date

ePortfolio Guide
Beginning Spring 2018 a new Literacy Specialist ePortfolio was implemented. All students
should enroll in the Literacy Special Candidate Assessments in iLearn at the beginning of
their first course, REOL 530. Please finalize all submissions to the ePortfolio while taking
EDOL647.
Directions to self-enroll in the ePortolio:
1. Log in to iLearn
2. Click the Courses link from the top right section of the iLearn homepage

3. In the Course Search box, located top left, copy and paste the appropriate course
name: Literacy Specialist Candidate Assessments
4. The search results will display the course. Hover your mouse over the course name
and click the arrow that appears to the right of the course ID
Click Enroll
5. Type in the Access Code: UCLITSP
6. Click Submit
If you have any questions contact Dr. Chambers
jennifer.chambers@ucumberlands.edu
What goes into the Literacy Specialist ePortfolio?
I.

Introductory Components
A.
B.
C.
D.

Table of Contents
Letter to Reviewer
Disposition Survey (Self-Assessment)
Rationale (why you rated yourself the way you did)

II. Knowledge/Skills
The ePorfolio will be divided into four major sections (based on CAEP Standards):

1.
2.
3.
4.

Data Literacy
Use of Research
Supportive School Environment
Collaboration

Each candidate will choose a total of five artifacts (signature assessments) to include in the
ePortfolio. The artifacts will be placed in the section where the candidate feels they have
demonstrated/supported the CAEP Standard for that assessment. For example, a candidate may
choose to put their research paper from EDOL 630 in Section 2: Use of Research.
Note: The Literacy Specialist ePortfolio is also assessed on two additional components:


Written Communication Skills and Dispositions

In granting a graduate degree, candidates write in a logical and coherent manner using
organization of written ideas, showing clarity and depth of development of ideas with few
surface and structural errors. The portfolio provides strong evidence for the candidate’s
personal, professional growth as a result of the graduate experience; caring strong work
ethic; critical and creative thinking, and a commitment to excellence and professional
integrity.
Notes on the Letter to the Reviewer
1. Your letter should look like a letter: "Dear Reviewer," as a greeting and
"Sincerely," or "Thank- You," as a closing (Do not put a title at the top of this
letter)
2. When you refer to the titles of your pieces in the letter, enclose the title in quotation
marks. Remember to capitalize all important words in the titles.
3. Do not summarize pieces.
4. Do not write generic or general descriptions of the process or purpose, etc. Your
ideas should be specific to the example to which you refer.
5. Support your claims. If you say you've learned, prove it by quoting from the
piece(s).
6. Be sure to explain why. Why did you do what you did? Why did you make the
decisions you made?
7. Any claims you make about your pieces or yourself as an educator must be backed
up and supported.
Some Suggestions for Idea Development (The following are suggestions. You won't write about all of them).

8. You might write about how you found a problem or purpose; how and why these
were redefined or refocused. What did you learn about school leadership and its
impact or focus on your classroom? In other words, what, specifically, did you
discover?
9. You might write about favorites or pieces of which you're most proud. Write about
what you have discovered about yourself as result of having completed the
Literacy Specialist Program.
10. Write about the pieces with which you struggled. What did you learn about yourself?
For example, "It took me a long time to develop this idea because …”
11. Write about areas of growth. What might you continue to work on in your teaching
practice?

ePortfolio Rubric
Data Literacy Artifact
Purpose: The candidate will demonstrate proficiency in understanding and applying
specialty area knowledge and skills through the collection, analysis, interpretation, use,
and communication of data to enhance learning and development opportunities for all
P-12 learners in a data-driven, collaborative culture.
Use: The candidate must include a quality data literacy artifact in the exit portfolio
required for program completion and recommendation for graduation.
Results: A holistic score of 3 is required on the data literacy artifact and the exit
portfolio prior to the candidate being recommended for program completion and/or
graduation.
Points: The data literacy artifact and exit portfolio will be scored using a four-point
rubric: 4=Exemplary, 3=Accomplished, 2=Developing, and 1=Incomplete/Ineffective.
Instructions: Include in your exit portfolio an artifact that demonstrates proficiency in
understanding and applying specialty area knowledge and skills through the collection,
analysis, interpretation, use, and communication of data to enhance learning and
development opportunities for all P-12 learners in a data-driven, collaborative culture.
Use of Research Artifact
Purpose: The candidate will demonstrate proficiency in understanding and applying
specialty area knowledge and skills to enhance learning and development opportunities
for all P-12 students through the use of research.
Use: The candidate must include a quality artifact demonstrating use of research to
enhance learning and development for all P-12 students in the exit portfolio required for
program completion and recommendation for graduation.
Results: A holistic score of 3 is required on the use of research artifact and the exit
portfolio prior to the candidate being recommended for program completion and/or
graduation.

Points: The data literacy artifact and exit portfolio will be scored using a four-point
rubric: 4=Exemplary, 3=Accomplished, 2=Developing, and 1=Incomplete/Ineffective.
Instructions: Include in your exit portfolio an artifact that demonstrates proficiency in
understanding and applying specialty area knowledge and skills to enhance learning
and development opportunities for all P-12 students through the use of research.
Supportive School Environment Artifact
Purpose: The candidate will demonstrate proficiency in understanding and applying
specialty area knowledge and skills to enhance learning and development opportunities
for all P-12 students through the use of data analysis and evidence to develop
supportive school environments.
Use: The candidate must include in the exit portfolio required for program completion
and recommendation for graduation a quality artifact demonstrating use of data analysis
and evidence to develop supportive school environments which enhance learning and
development for all P-12 students.
Results: A holistic score of 3 is required on the use of research artifact and the exit
portfolio prior to the candidate being recommended for program completion and/or
graduation.
Points: The data literacy artifact and exit portfolio will be scored using a four-point
rubric: 4=Exemplary, 3=Accomplished, 2=Developing, and 1=Incomplete/Ineffective.
Instructions: Include in your exit portfolio an artifact that demonstrates proficiency in
use of data analysis and evidence to develop supportive school environments which
enhance learning and development for all P-12 students.
Collaboration Artifact
Purpose: The candidate will demonstrate proficiency in understanding and applying
specialty area knowledge and skills to enhance learning and development opportunities
for all P-12 students through leading and participating in collaborative activities with
peers, colleagues, teachers, administrators, community partners, and parents.
Use: The candidate must include in the exit portfolio required for program completion
and recommendation for graduation a quality artifact demonstrating use of collaboration
to enhance learning and development opportunities for all P-12 students.
Results: A holistic score of 3 is required on the use of research artifact and the exit
portfolio prior to the candidate being recommended for program completion and/or
graduation.
Points: The data literacy artifact and exit portfolio will be scored using a four-point
rubric: 4=Exemplary, 3=Accomplished, 2=Developing, and 1=Incomplete/Ineffective.
Instructions: Include in your exit portfolio an artifact that demonstrates proficiency in
use of collaboration of enhance learning and development opportunities for all P-12
students.

Data Literacy
Artifact
CAEP 1.1, 1.2
ILA 3 ,5
InTASC 4, 5

Use of
Research
Artifact
CAEP 1.1, 1.2
ILA 6
InTASC 4, 5

Supportive
School
Environment
Artifact
CAEP 1.1, 1.2
ILA 2, 4, 5
InTASC 3, 4, 5,
6

Exemplary
4
Includes a
comprehensive use
of:

multiple data
sources,

adequate data
collection,

accurate data
analysis,

thorough
interpretation of
data,

accurate use of
data to make
informed
decisions, and

effective
communication
of results to all
involved
parties.
Includes evidence of
a comprehensive
understanding of
research:

controls for or
quantifies
impact of
external factors,

procedures and
methodology
used are
rigorous
(relevant,
appropriate, and
justified) and
systemic, and

conclusions are
valid, verifiable,
and empirical
(based on hard
evidence
gathered from
information
collected from
real life
experiences or
observations).
Includes evidence of
a comprehensive use
of data analysis and
evidence to develop
a supportive learning
environment
through:

assessment of
current climate,

Literacy Specialist Program
Exit Portfolio
Accomplished
Developing
3
2
Includes the use of:
Includes use of:

multiple data

limited data
sources,
sources,

data collection,

minimal data

data analysis,
collection,

interpretation of 
partial data
data,
analysis,

use of data to

partial
make decisions,
interpretation of
and
data,

communication

minimal use of
of results to all
data to make
involved
decisions, and
parties.

limited
communication
of results to
some involved
parties.

Includes evidence of
an adequate
understanding of
research:

controls for or
quantifies
impact of
external factors,

procedures and
methodology
used are
rigorous
(relevant,
appropriate, and
justified) and
systemic, and

conclusions are
valid, verifiable,
and empirical
(based on hard
evidence
gathered from
information
collected from
real life
experiences or
observations).
Includes evidence of
an adequate use of
data analysis and
evidence to develop
a supportive learning
environment
through:

assessment of
current climate,

Incomplete/Ineffective
1
Includes the use of:

unrelated data
sources,

incomplete data
collection,
inaccurate data
analysis,

partial
interpretation of
data,

no evidence of use
of data to make
decisions, and

no evidence of
communication of
results to involved
parties.

Includes evidence of
a limited
understanding of
research:

attempts to
control for
external factors,

procedures and
methodology
used are
appropriate, and

conclusions are
valid.

Includes the use of:

incomplete
controls for
external factors
and

inappropriate
procedures and
methodology.

Includes evidence of
a limited use of data
analysis and
evidence in an
attempt to develop a
supportive learning
environment
through:

Evidence of an attempt
to develop a supportive
learning environment
without the use of data,
analysis, or evidence.

Score



creation of a

creation of a

partial
shared vison,
shared vison,
assessment of

creation of an

creation of an
current climate,
environment of
environment of

creation of a
respect and
respect and
vison,
rapport,
rapport,

creation of an

establishing a

establishing a
environment of
culture of
culture of
rapport,
learning,
learning,

an attempt to

connecting with 
connecting with
establish a
families and
families and
culture of
communities,
communities,
learning, and

providing a safe 
providing a safe 
providing a safe
learning
learning
learning
environment,
environment,
environment.
and
and

establishing

establishing
culturally
culturally
responsive
responsive
classroom
classroom
management
management
systems.
systems.
Includes an in-depth
Includes an adequate Includes a limited
Includes a list of
Collaboration
explanation of
explanation of
explanation of
individuals and/or
Artifact
CAEP 1.1, 1.2
collaboration with
collaboration with
collaboration with
organizations involved
ILA 1, 6
peers, colleagues,
peers, colleagues,
colleagues,
in collaborative
InTASC 10
teachers,
teachers,
administrators, and
activities. Does not
administrators,
administrators,
parents. Each
include benefits,
community
community
collaborative
barriers, or roles.
organizations, and
organizations, and
description includes
parents. Each
parents. Each
the role of the
collaborative
collaborative
candidate.
description includes,
description includes,
barriers, benefits,
barriers or benefits,
and the role of the
and the role of the
candidate.
candidate.
*SUPPORT AREAS : Highlight in suggested colors where you feel these are demonstrated throughout your portfolio
Evidence of
Evidence of
Evidence of limited
Evidence of inaccurate
Application of
knowledge and
knowledge and
knowledge or
Professionalism comprehensive
knowledge and
application of laws
application of laws
application of laws and
Throughout
application of laws
and policies
and policies
policies appropriate to
Portfolio
and policies
appropriate to the
appropriate to the
the field of
appropriate to the
field of
field of
specialization.
field of
specialization.
specialization.
specialization.
Evidence of
Evidence of
Evidence of limited
Evidence of attempts to
Appropriate
comprehensive
adequate application
application of
include use of
Application of
application of
of technology tools,
technology tools,
technology tools and
Technology
technology tools,
systems, resources,
systems, resources,
resources by students
Throughout
systems, resources,
and services to
and services to
and teachers to improve
Portfolio
and services to
maximize the use of
maximize the use of
student outcomes.
maximize the use of
technology by
technology by
technology by
students, teachers,
students, teachers,
students, teachers,
administrators, and
administrators, and
administrators, and
community to
community to
community to
support diverse
support diverse
support diverse
needs of learners and needs of learners and
needs of learners and improve student
improve student
improve student
outcomes.
outcomes.
outcomes.
.

Awareness of
Diversity
Throughout
Portfolio

Candidate
Reflection

Demonstrates a
comprehensive
understanding of the
complexity of
elements important
to members of
another culture and
consistently
incorporates diverse
and multiple
perspectives into
daily activities.
In-depth reflection
on specialty area
knowledge and skills
implemented in the
activity.
Writing is clear,
concise, wellorganized, coherent,
and logical.
Evidence of
comprehensive
synthesis of ideas
presented and
insights gained
through the activity.
Implications of
insights for specialty
area job performance
are detailed and
accurate.

Demonstrates an
adequate
understanding of the
complexity of
elements important
to members of
another culture and
incorporates diverse
and multiple
perspectives into
activities.

Demonstrates a
limited
understanding of the
complexity of
elements important
to members of
another culture and
frequently
incorporates diverse
perspectives into
activities.

Demonstrates a lack of
understanding of the
complexity of elements
important to members
of another culture and
does not incorporate
diverse and multiple
perspectives into
activities.

Adequate reflection
on specialty area
knowledge and skills
implemented in the
activity.
Writing is clear,
well-organized, and
logical.
Evidence of
adequate synthesis of
ideas presented
through the activity.
Implications of
insights for specialty
area job performance
are accurate.

Limited reflection on
specialty area
knowledge and skills
implemented in the
activity.
Writing is wellorganized.
Limited synthesis of
ideas presented in
the activity.
Limited implications
of insights for
specialty area job
performance.

No reflection on
specialty area
knowledge and skills
implemented in the
activity.
Writing is poorlyorganized.
No synthesis of ideas
presented in the
activity.
No insights for specialty
area job performance.
Reflection does not
support activity
completed.

Holistic Score

